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In the study conducted using qualitative research methods, one of the purposeful samplings, typical 
case sampling was used. The date were collected from two sources. The students were asked to 
prepare any topic they wanted and then delivered it. The students were observed for one month in order 
to detect their mistakes as they speak, through participant observation. Expression mistakes were 
classified and interpreted before they made them. Mistakes in one sentence considered for more than 
one category were classified under all categories. In addition, both in data collection and analysis, 
validity and reliability measures were taken. At the end of the research, we found that Turkic students 
made errors more in sentence components followed by compounds errors, errors originating from the 
use of plural morpheme, temporal-personal morphemes. We also observed that Turkic students made 
minimum errors in voice, conjunctions-prepositions and verbs. 

Key words: Teaching Turkish, Turkic students, Kazakh, speaking skills, misuse, expressions. 


INTRODUCTION 

Although speaking is one of the most commonly used 
skills to transmit emotions, thoughts and expectations, it 
is still the most troublesome language skill. Considering 
that even the students born and raised up in Turkey have 
difficulty in speaking Turkish and communicating their 
thoughts to others, it would be even more challenging for 
them to learn Turkish and master speaking skills in a 
different geographical area within a different culture 
(Ozyurek, 2009). As a result, those living outside Turkey 
make more errors speaking Turkish and construct more 
complicated expressions. Therefore, the present study is 
of great importance to detect the speech errors made by 
Turkish students born and grown-up in Kazakhstan. 

Speaking is defined by various researchers in different 


ways as “a complex skill that is acquired by a collective 
work of several organs (Temizyurek et al.,)”; “expression 
through sound abilities of thinking and comparing, which 
are the attributes that separate man from other livings 
(Yaman, 2001)”; “verbalization of feelings, thoughts, 
dreams and requests” (Sever, 2011). As a rule, speaking 
is defined as a way of communicating feelings, thoughts, 
dreams of individuals to others; it is one of the ineluctable 
skills used to satisfy a need, share solitude, change 
prejudices, communicate knowledge and thoughts to 
others, advise and persuade people, share moral and 
ethical values, inform people about scientific researches, 
entertain oneself or spend nice time with others and so 
on (Giinduz and §im§ek, 2014). 
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This skill that brings benefits to individuals in different 
parts of life is of great interest and importance not only for 
those living in Turkey but also for the Turkish-origined 
citizens. Both written and verbal communication is equally 
important for man in general and specifically for those in 
Turkic Republics to be in contact with Turkey and share 
knowledge and culture. It is obvious that very few 
researches have been reported to be directly related to 
Turkic people and their speaking skills in Turkish 
(Ozyurek, 2009). 

Considering the literature related to Turkic people, one 
of the most distinguishing papers was published by 
Oksuz (2011). In a study on the problems faced by Turkic 
students learning Turkish, it was found that the students 
made fundamental errors regarding compound verbs, 
case affixes, tense suffixes, gerunds and prepositions. 
Oksuz suggested that audio-visual tools like TV, 
computer and videos be used in order to eliminate the 
errors made in speaking. 

One study on Turkic students and their problems in 
learning Turkish was conducted by Ozyurek (2009) who 
stated that Turkic students lacked vocabulary in verbal 
expression, used metaphorous Turkish words and had 
difficulty in derivation. He also recommended that Turkic 
students should be considered different from other 
foreign students in terms of learning Turkish; Turkish 
should be taught accordingly and Turkish practice books 
for Turkic students speaking Turkish dialects should be 
prepared. 

Another study conducted by Agik (2008), whose 
sample is not completely on Turkic students, is worth 
citation since most of the participants were Turkish- 
origined students. In his study in which 85% of the 
participants are Turkish- origined, the students stated that 
after writing with 33% difficulty, they had difficulty in 
speaking. In his study where vocabulary was one of the 
distinguishing questions, Agik pointed out that the 
students joined cultural activities in order to solve these 
lexical problems. 

Finally, Yilmaz (2015) studied the problems of Kazakh 
students learning Turkish and found that the most 
problematic skill that Kazakh students experience is 
speaking. 

According to this study, Kazakh students stated totally 
36 problems regarding speaking Turkish. Insufficient 
vocabulary was the most distinguishing problem followed 
by misuse of words, lack of practice, confusion of Kazakh 
words and affixes with those in Turkish, lack of 
grammatical rules, inability to construct long and 
grammatical sentences, confusion of tenses. In his study, 
Yilmaz suggested that mass media should publish more 
in Turkish so that students can solve their speaking 
problems and more and more students’ mobility 
programs be actively used. 

Seeing the relevant literature, no research has been 
reported on speaking skills of Turkic students. The 
present study is therefore important in that it both 
contributes to the literature and reveals grammatical 


errors of Turkic students speaking Turkish. 


Purpose of the study 

Errors of sentence components in the study means the 
misuse of subject, object, predicate and complement. 
Compound errors in the study should be regarded as an 
attachment of adjective and noun to a common 
possessed or lack/surplus of possessor-possessed 
suffixes; verbal errors should be seen as the errors 
resulting from the misuse of affixes of verbal nouns, 
adjectives and adverbs; conjunctional and prepositional 
errors considered as the expression mistakes caused by 
miscomprehension of syntactic use of conjunctions and 
prepositions; expression mistakes as tense and personal 
morpheme inconsistency deriving from the inconsistency 
between mood and personal morphemes or inconsistency 
of personal morphemes between subject and predicate; 
disagreement of voice or a sentence error made because 
of the use of verbs in both active and passive voice or 
gerunds used in the same sentence. In addition, misuse 
of plural morpheme should be regarded as the 
expression mistakes resulting from syntactic question of 
plurality and singularity in a team of words, compounds 
and between subject and predicate (Akbayir 2007). The 
aim of this study is to determine expression errors of 
Turkic students speaking Turkish and find solutions to 
these errors. 

MATERIALS AND METHODS 
Research design 

The present paper is a case study based on qualitative research 
method. A case study is an empirical research method where an 
up-to-date event is examined within its real life frame (content) and 
in which no certain limit is defined between the event and the 
content and which is used in situations where more than one data 
source or clue are reported (Yin, 1984). Since such an actual topic 
as the expression mistakes committed by Turkic students learning 
Turkish has been studied in real life frame and based on more than 
one data source, case study design was used. In addition, Creswell 
(2007, 73) regards case study as an approach where the 
researcher discovers one or a few limited systems using in detail 
the data collected from good and many sources at a time and 
reports the relevant themes describing the case. Therefore, since 
the data collected were defined from a holistic view, case study 
design was thought to fit best in our study. 


Sample 

In the study, one of the purposive sampling types, typical case 
sampling was used in accordance with qualitative research method. 
Typical case sampling is consulted generally to study an ordinary 
man, situation or phenomenon researched (Merriam, 2013). What is 
aimed indeed is to have general insight into a certain area studying 
the average cases or to inform those who do not possess enough 
information about a certain area, topic or application (Patton 2014, 
236). 

In the present study, the students studying at Turkish-English 
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Department in one of the state universities in Kazakhstan were 
selected for typical case sampling. During selection of the students, 
their cumulative grade point average was taken into consideration 
and a pool of students satisfying the average success in the 
department was created. Then, students were selected from this 
pool. The sample consists of 10 female and 9 male students. Their 
average achievement level ranges from 2.80 to 3.22. 10 of the 
students are third graders while 9 are fourth year students. 


Data collection 

Two sources were consulted for the data of the study. First, the 
students were asked to get prepared to talk about any topic they 
wanted; then they talked about it in the classroom. Even in the case 
of asking questions to students, they were not interrupted. They 
expressed themselves freely on the topic selected. When they were 
speaking, their speeches were recorded by a camera with their 
permission. 

The students were observed for one month in order to detect 
their expression mistakes. In participant observation, the researcher 
implicitely or explicitly observes their attitudes and behavior without 
depending on a pattern (Guler et al., 2013). In this study, the 
selected students in the sample were observed in different places 
and time for a given period of time. The data at the end of 
observation were recorded and consulted later. The observation 
conducted has two aims in the present study: First, enrichment of 
data for the study and secondly designation of validity and 
exactitude of the data collected from the students through speaking 
by means of variation. The observations conducted were appro¬ 
priate for both objectives. 


Data analysis 

Descriptive analysis was used to analyze the transcription of 
students’ speech recorded by a camera. Descriptive analysis is 
summarization and interpretation of the data according to the 
themes prepared before (Yildirim and §im§ek, 2011, 224). 
Expression mistakes of the students were classified and interpreted 
according the categories prior to the study, in case of expression 
mistakes classified into more than one category in a sentence, the 
sentence was put into all other categories. In correction of the 
sentences, the original ones were respected as much as possible 
and the syntax of the sentences was not much changed. Showing 
the sentences of incoherency in the tables, the first statement in 
parenthesis suggests students’ order number while the second one 
shows the time in minute and second when the students make 
mistake. Conducting descriptive analysis, we took into consideration 
the classifications of expression mistakes in the works of Aksoy 
(2008), Akbayir (2007), Eker (2003) and Akta§ and Gunduz (2011). 

In order to minimize margin of error during classification, two 
different codifications were consulted: one by the researcher in 
different times and the other by a specialist researcher and an 
expert in qualitative research. Then, the consistency ratio between 
the codes was calculated by using Miles and Huberman's (1994) 
formula (Reliability =Consensus/ Consensus+ dissidence) x 100. 
The consistency ratio for the codifications done by the researcher at 
different intervals was .93 while it was calculated as .90 in the 
codifications made by the specialist. 


RESULTS 

Table 1 shows the expression mistakes of Turkic students 
in grammar. Almost half of the totally 157 expression 


mistakes students made in grammar are related to 
sentence components. The students made errors most in 
compounds after sentence components and then the 
errors made using tense and personal morphemes with 
plural morphemes. The errors in the use of voice, 
conjunctions-prepositions and gerunds were relatively 
seen less. 

Errors in sentence components are given in Table 2. 
Subject, complement, object and predicate errors made 
by the students in speaking were evaluated in this table. 
Turkic students make errors of components in grammar. 
All considered in itself, incoherency resulting from object 
errors comes in the first rank followed by complement 
and subject errors. Based on the examples, it can be 
concluded that the students neither used complements 
nor objects. Besides, they misused subjects and 
therefore gave way to uncertainties and did not make the 
objects explicit. 

The examples of compound errors are given in Table 3. 
Among the compound errors committed frequently by the 
students are, as seen in the examples, sometimes the 
use of wrong morpheme or sometimes non use of 
possessor or possessed morpheme, redundant use of 
possessor morpheme. 

In Table 4, there is only one gerund/infinitive error 
example given. Aside from this example, the students did 
not make any other error of expression. As clearly seen 
in the example, gerund is misused in the verb “to marry”. 

One of the expression mistakes in grammar is related 
to conjunctions and prepositions. It was found that the 
students had difficulty in using the preposition “ile (with)”, 
as given in Table 5. It can be argued that the students 
made less errors in conjunctions and prepositions 
compared to other errors in other sections of grammar. 

Expression mistakes resulting from tense-personal 
morphemes are given in Table 6. It was found that the 
errors were mostly due to the use of tense morphemes. 
The table suggests fewer errors due to personal 
morphemes. 

In Table 7, examples are related to the inconsistency of 
voice. The errors were related to the use of passive 
voice. It is obvious that general expression mistakes 
considered, less errors due to the inconsistency of voice 
were reported. 

Lastly, among the common grammatical errors is the 
use of plural morphemes. In Table 8, it is seen that errors 
are due to redundant use of plural morphemes and 
subject-predicate inconsistency. Errors concerning the 
use of plural morpheme are quite common in speaking. 

DISCUSSION AND CONCLUSION 

In the present study in which grammatical expression 
mistakes of Turkic students were examined, the errors 
were studied under eight different items: Sentence 
component errors, compound errors, verbal errors, 
conjunction and preposition errors, tense-personal 
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Table 1. Expression mistakes made by Turkic students in grammar. 


Student 

Subject 

Complement 

Object 

Predicate 

Compound 

Verbal Errors 

Conjunctions 

and 

Prepositions 

Tense- 

Personal 

Morphemes 

Inconsistency 

of Voice 

Plural 

Morpheme 

Total 

SI 


5 

3 








8 

S2 

1 

9 

10 


7 


1 



9 

37 

S3 


1 

2 

1 

1 


1 



1 

7 

S 4 



2 


4 


2 



1 

9 

S 5 



1 


2 






3 

S 6 


1 

2 


5 

1 


2 


6 

17 

S 7 


2 

3 


2 




1 

2 

10 

S 8 



1 


6 



3 



10 

S 9 


1 

1 








2 

S 10 


3 

1 





2 



6 

S 11 


1 


3 

1 


1 

2 

1 

1 

10 

S 12 

1 


1 





2 



4 

S 13 



2 


1 





1 

4 

S 14 



2 


1 





1 

4 

S 15 




1 

1 






2 

S 16 


1 

1 






1 

4 

7 

S 17 


1 


1 

3 






5 

S 18 


3 

2 




1 




6 

S 19 


1 

3 


2 






6 

Total 

2 

29 

37 

6 

36 

1 

6 

11 

3 

26 

157 


Table 2. Errors concerning sentence components. 


Wrong usage 

Right usage 

Mesela valmzhqi bir insanlar korkunc dive dusunur. (S2, 0.52 
min). 

Mesela valmzliqi bazi insanlar korkunc bir sev dive alqilar. 

Almanlar, Avrupalilar bu turbeye ilgi gekiyor. (SI2, 1.29 min). 

Bu turbe, Almanlar ve Avrupalilarin ilgisini gekiyor. 

Onlarin cok isi olsa da onlar bizi vardim vermeve hazir. (SI, 
3.24 minute). 

Onlarin gok i§i olsa da onlar bize yardim etmeye hazir. 

Bundan sonra Hoca Ahmet Yesevi bir mozole yapilmig. (S9, 
2.36 min). 

Bundan sonra Hoca Ahmet Yesevi igin bir mozole yapilmig. 

Derin valmzlik, cok vasli ve hasta insanlardan aorebiliriz. (S2, 
2.28 minute). 

Qok yagli ve hasta insanlarda derin yalmzhk duygusunu 
gorebiliriz. 

Guinness Rekorlar Kitabi hakkinda hazirladim. (S7, 0.5 min). 

Bu konugmayi Guinness Rekorlar Kitabi hakkinda 
hazirladim. 


morpheme inconsistency, inconsistency of voice, misuse 
of plural morphemes. 

In the study, Turkic students make errors most in 
sentence components. They committed 71 errors in 
sentence components of which 56 are due to the use of 
object and complement. It is possible that such a number 
of errors related to sentence components are due to the 
lack of knowledge in language rules. In the study 


conducted by Yilmaz (2015) Turkic students acknow¬ 
ledged their ignorance in language rules. Another finding 
in the study by Yilmaz pointed out that they had difficulty 
in making long sentences but they also had problems in 
making short sentences, too. 

The most conspicuous errors made after the errors in 
sentence components are related to compound errors. 36 
errors out of 157 are compound errors. The use of wrong 
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Table 3. Compound errors. 


Wrong usage 

Right usage 

Her sevde birqorunusu birde ic vuzi) vardir. (S5, 0.19 min). 

Her geyin bir dig yuzi) bir de ig yuzu vardir. 

Okumak igin, galigmak igin, bir geyler yapmak igin bagka gehirlerden 
insanlar heosi burava qelivor. (SI 7, 0.47 minute). 

Okumak igin, galigmak igin, bir geyler yapmak igin 
insanlar bagka gehirlerden buraya geliyor. 

Caqdas oqrenci onlarca farkli ozelliqi bulunmalidir. (S13, 1.19 min). 

Qagdag ogrencinin onlarca farkli ozelligi bulunmalidir. 

Almati Kazakistan’in en quzeli ve onemli bir sehridir. (SI 7, 0.27 
minute). 

Kazakistan’in en guzel ve en onemli gehirlerinden 
biridir. 

Kokteoe’nin vukarina cikarsamz, hen sehrini qoreceksiniz. (SI7, 2.18 
minute). 

Koktepe’nin yukarisina gikarsamz gehrin tamamini 
goreceksiniz. 

Gelecek mesleqimiz oqretmenlik. (SI 9, 5.14 min). 

Gelecekte ki meslegimiz ogretmenlik. 


Table 4. Verbal errors. 

Wrong usage 

Right usage 

Ne zaman nisanli olacaqiz, ne zaman evlenmek bu baska 
evlenme problemleri kadar buyilk bir problemlerin biri. (S6, 4.14 
min). 

Ne zaman niganlanacagiz, ne zaman evlenecegiz 
sorusu da diger evlenme problemleri kadar buyuk bir 
problem. 


Table 5. Conjunction-preposition errors. 


Wrong usage 

Right usage 

Bu kelimeve her kimsenin kendi dusunceleri var. (S2, 0.23 min). 

Bu kelimeyle ilgili herkesin birduguncesi var. 

Qok akilli oldugu igin ona evlenmig. (S11,2.18 min). 

Qok akilli oldugu igin onunla evlenmig. 

Ders digarisinda yani parkta nemese supermarkette ogrenciler 
oqretmen ile karsilassa va da qorusse onlara selamlasmivorlar. 
(SI 8, 1.00 min). 

Ders diginda yani parkta veya supermarkette ogrenciler 
ogretmenleri ile kargilagsalar ya da gorugseler onlarla 
selamlagmiyorlar. 

Dil diqer insanlara ve iliskilerimizde bize aracilik eden ve sosval 
baglarimizi duzenleyen hayatimizin her yerinde olur. (S3, 0.35 
min). 

Dil diger insanlarla iligkilerimizde bize aracilik eden, sosyal 
baglarimizi duzenleyen ve hayatimizin her yerinde olan bir 
aragtir. 


Table 6. Inconsistency of tense-personal morpheme. 


Wrong usage 

Right usage 

Annemi gok seviyorum, herkes muhtac ben ona. (SI 0, 0.54 min). 

Annemi gok seviyorum, her zaman ben ona muhtacim. 

Bu sehire qitsen cok mezarlari ve hevkeller buluvorsun. (S11, 
1.11 minute). 

Bu gehre giderseniz pek gok mezar ve heykel gorursunuz. 

Bundan sonra Taraz sehrinde evlenmis her bir insan, Avse Bibi 
mezarina ve Karahan’a gidip sonra evlenecek. (S11, 4.40 min). 

Bundan sonra Taraz gehrinde evlenecek her insan Ayge 
Bibi’nin mezarina ve Karahan’a gidip oyle evlenecek. 

Simkent’e qelseniz bircok eqlence merkezlerine qideceksiniz. 
(SI2, 2.29). 

§imkent’e gelirseniz birgok eglence merkezine 
gidebilirsiniz. 

Arkadagin iki turn oladi (08, 1.24 min). 

Arkadagin iki turn vardir. 


morpheme, non-use of possessor morpheme, use of 
redundant possessor morpheme and non-use of 
possessed morpheme are some of the compound errors 
that are due to the lack of vocabulary and students’ 
transmit of expressions from Kazakh to Turkish. Indeed, 


Yilmaz (2015) in his study on Turkic students found 
similar results that Turkic students showed a tendency to 
confuse morphemes and allomorphs in Kazakh with 
those in Turkish. Although verbal errors are lesser in 
number, they are also the common expression mistakes. 
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Table 7. Inconsistency of voice. 


Wrong usage 


Right usage 

Yilina vetmis bin insan Guinness rekoruna 
bagvuruda bulunuyor. (S7, 3.46 min). 

tecil etsin dive 

Yilda yetmig bin insan rekorlari Guinness tarafindan tescil 
edilsin diye bagvuruda bulunuyor. 

Karahan orava aelie onunla nisanlasmis. (S11, 

3.53 min). 

Karahan oraya gelip onunla ni§anlanmi§. 

Sonra ov vermek oldu. (SI 6, 1.00 min). 


Sonra oy verildi. 


Table 8. Misuse of plural morpheme. 


Wrong usage 

Right usage 

Evde, okulda. sokakta ve her isverlerinde, her verde onunla beraber 
yagiyoruz. (S3, 0.47 min). 

Evde, okulda, sokakta, igyerlerinde ve her yerde onunla 
beraber yagiyoruz. 

Mesela bizim ulkemize aelen cok bir vabanci insanlar Kazakistan 
hakkinda gok bir geyler bilmiyorlar. (S16, 0.25 min). 

Mesela bizim ulkemize gelen pek gok yabanci insan 
Kazakistan hakkinda gok fazla gey bilmiyor. 

Bu sehirde cok vazarlar ve sairler dodrnus. (11,0.59 min). 

Bu gehirde pek gok yazar ve gair dogmug. 

Her insan bu duvaulari hissedebilirler. (S2, 7.24 min). 

Her insan bu duygulari hissedebilir. 


Only one student out of 19 made this error. The error in 
misuse of gerund morpheme was found to be due to 
ignorance of where to use the morphemes. Both in the 
study of Yilmaz (2015) and that of Oksuz (2008), it was 
suggested that Turkic students had difficulty in using the 
morphemes. From this respect, the findings are similar to 
those in the relevant literature. 

Another grammatical error that Turkic students make 
most in speaking Turkish is related to conjunction- 
preposition. Though not many errors were reported, only 
5 students made these errors. Generally, the students 
had difficulty in using “ile (with)” preposition and instead 
of using “ile”, they had a tendency to use the dative case 
“-e”. This does not overlap the use in Kazakh. Oksuz 
(2011) found that Turkic people had difficulty in using 
conjunctions and prepositions. 

Errors related to tense-personal morphemes are 
among the most common mistakes. Totally 11 errors 
were reported under this heading, most being in the use 
of tense morphemes rather than personal allomorphs. 
Such an error may be due to the fact that tenses in 
Kazakh are mostly different from those in Turkish. Oksuz 
(2011) stated Turkic students had problems in using 
tense morphemes. 

Inconsistency of voice is another error frequently seen 
in grammar. Only three related errors were reported. All 
of these errors were related to the use of passive voice 
and the students make these errors though passive voice 
exists in both Kazakh and Turkish. It can be pointed out 
that only three errors related to the inconsistency of voice 
out of 157 errors may be due to the fact that the passive 
voice is constructed in the same way in both cognate 
languages. 

The misuse of plural morpheme has also been reported 
to be among the most common expression mistakes. The 


students made 26 errors out of 157 in the use of plural 
morpheme. These errors are mostly due to the redundant 
use of plural morpheme and discordance of subject and 
predicate. That most of the students used redundant 
plural morphemes after plural forms of the words in 
compounds causes extra errors. This aspect may be due 
to the lack of practice in writing and speaking. In the 
study of Yilmaz (2015), the students acknowledged that 
they experienced problems because they lacked practice. 
The present findings are in parallel with the literature. 

All in all, it is obvious that Turkic students make 
grammatical mistakes mostly due to the lack of 
vocabulary and practice in speaking and writing. Not only 
Ozyurek (2009) and Agik (2008) but also Yilmaz (2015) 
obtained similar results in the literature. The speaking 
errors of Turkic students reported in the present study are 
mostly grammatical. 


Suggestions 

1. Since Turkic students experience difficulties in 
sentence components, more activities should be done 
regarding sentence construction. 

2. For their errors in compounds, learning environments 
should be created for more practice and enhancement of 
vocabulary. 

3. To be able to correct their mistakes related to gerund, 
tense and personal morphemes and the use of plural 
morphemes, activities and events should be realized; 
they should be encouraged to participate in mobility 
programs like Mevlana and Erasmus+. 

4. They should live learning experiences based on the 
use of material and technology in order to eliminate the 
few errors related to conjunctions and prepositions. 
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